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’ Introduction .
. ’ . . . :- -
- x ~~ v
'-‘ * . . . 1 '> h .
The cgmmunity.college must serve the tesidents of a community - .

. . » . [ [ ]
by offeripng a variety of educational services needed by that community. .,

. . -

If one s to accept such a philosophy, the community college becomes.
- * . . . . . . i

diuch more than just a lower division branch campus for the fouf‘year ] P

v 1nstitutioni/§Y higher educatiqn: While the mission of the community
- college 1nc1udes the offering of a college parallel program, the
function also embraces the academic concepte, of career and tecimical
[} . M -

education, continuing education,.and remedial education.
With this paper i1 will attempt to expiore one aspect of imp&g;ance

related to the community colleges role-in the field of remedial Bl

i
education: That aspect is the professional preparation of remedial
Yo ._-.-/'.
education specialists who plan to serve students at communiﬂ& colleges.
e - . ot
, #
- Being that this writer {é}a reading speclalisgt, the reading aspect of

r:sedial.education will be stressed.

b}
‘

It is noted that dnstructors 6f pedagogy in institutions of

]

nigher education; as well as professional educators in the field, ~

have: long been 1nterested 1n the standards for the professional
- preparation of teachers of reading.. Numexous articlés an books'
hdve been written_which voice both the concerns of noted feducators

and professivad] organizations. Papers on this subject (; presented

annually aE professional cogventions and gonferenceé. esearch into’

- ® -~ 4 a r
.

whZt specific training leads to the most’ effective reading teacher
. . A . !
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has also been undertaken. ; The nternational Reading Association has
ot £ . -

I

on several occasions drafted a spt of minimum standaqﬂs for the
LY 4 v . .

profess;onal preparatlon of reading &eacheqe, gpd other organizations
. . [ - * . _ R \ ',

hav endorsed these standards. As might be expectea, most of the , ’ t_)

4 é

. Q.
'ﬁot until the early '1960's did tﬁ@~sub3ect of standards‘Eor the
. ‘e Ry ’
ﬁ?ofessional preparation of the cellege level reading insqructor ~

.« » ' -

ﬁigfa to surfice ir thé literature. One notes tHat this concern

entary-and secondary school levels.

tended to gro% as the community college movement went thropgh its

boom years. Since the first articles appeared, a body qf information

b

has developed and it is‘worthy of expioratioﬂ. .

Numerous leaders in the field of college reading have put forth
personal obse!vations and recommendations about the basic foundations

L]

" of knowledge and experience which they believe every college level.

reading and study skills specialist should possess. I will review =

these recommendations, as well as, the limited number of ~ research i

studies and surveys on the subject. Examples of current programs

.
L} N -

of preparaption will be.detailed. Based on the informaé&on revigwed

professionals can dcveléz a plan!of studies pertaining to college reading

r

that graduate students might enroll in at their institution “A limited

Fl
- . LY

number of formal programs exist 1n,graduate institutions at ‘this time. .

At that “time when I first undertook this project I had plq\ned
Y

%o limit my research to the training of reading,specialists for the

“ommunity college and not include four year institutions. As might

! . - . ,\__' -
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be expected the;e-iq some debate on the issue of whether thestraining

- - . - ., .
shpuld be the same.for specialistf)at eitper'level, Anderson (1971} -,
L . < 4 1 : l‘ L] - L] L]
typifies one faction when he statessthat community college teaching

problelns in réading are exclusive to such an institution,and are not

- ibared with ether typas of colleéés. Ahrendt (1975), on the other ..

Tt band, believes that this belief should be questioned(since the four
] [
year institution of higher education has Students with reading problems

§ > »

; . ; !
similar to those of the community colleges, - The differénce lies in -
. : . - ’ .

the fact that the proportion of marginal students allowed.to enter

four yearCIhstitutions, Ynﬁhough growing,, 13 still low when compaﬁed -
T
 With community colleges. ,Ahrendt does point out what I believe is

. the major consideration when’one attempts to decide whether there
J should be a delineation‘between the training requzred%?b;fspecialists
« at either type of "institution and that is, “Reading problems ... are
. <

unique to the individual student, not to the institution, and éust ]
' - . - . r ﬁ . . ‘
be treated as Such” (p. 10). . .

*

: . Sincelit appears-that a majority of the writers in this field

agree'with Ahrendt, I have expanded By investigation to include the
j

‘overall concept of the cyllege reading specialist. It will be

evident when recommend@tions are put forth whichgare unique to the .
. T

‘qgmmunity college as an institution; however, I hold that all

e
specialists should receive such training whether they are initially
. L] L . . 4 .

* hired at a‘community college or not. .

\ . o Vd - : -
" --m .
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.The Need For More Speciilists ¢
. ’ “* . '

In searching the literature it is evident that the field of

college reading and studg skills ,}nstructio'ﬁgtces a number of .serious

problems related to the need for and the training of reading specialists

whose academic backgrounds will permi¢ them to assume the myrigd of |
. - .

acadenic 'and .5dministrative duties faced by professionals in the field.

-
Hany ‘of the problems facing the discipline are peculiar to the animal,
while others, are truly of an interdisciplinary ‘nature.

— ¥
.

A major ‘prodlem to be f{ced is snmewhat unique in the field of

-

educat/ion. ‘While there is a wealth of trained teachers in most of,
the college level flelds such is clearly not the case with collegedd

reading and stu,dy skills instruction. Over the years professionals

L} \.."

su We and WOlfe (1968) Vavoulis and Raygor (1973), Parker ..

and Ross (1975) and Streicher and Nemeth (1977) have each pointed ) ’
H |
out the démand\ for specialists. The reasons underlining this unuSual

' n

problém seem to be multifaceted in nature. . o .

L]
. ¢ [

. The expansionist nature of the co!nmunity lcollege movememt in the
United S’ta;es during the past years sparked a gpiraling demand for

:eading/study skills specialists to serve the diverse population of S

+
* Ae & * - ™

students attending those institutions., 'l’hrough the open door admissions

» L

policy, students tnter the ir\;itution with a wide range of aspi:;ations,

capabi‘lities, achievement levels and cultural backgrounds; .

‘. »

. ; . 4 v s N - ’} |
furthemore.they may follow any of several different educational routes “4( N
" o 4 rr

toward their academic objective. Whether these studenté are enrolled '\‘ —

F

[] L] . —
in coilége parallel programs, caregqr and,technical courses, or

* . & 4
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confiquing education the breadth and depth of individual differences

’ . . . l hd

.1s.greater than at any other level of educatiok. College personnel

LR

¢ . N
are aware of this situation. When this is coupled with political
wl - -
and econdmic pressures to decrease,drop-outAnd stop-out rates of

-

and study skills levels of these students as well &s learning centers

and tutorial programs. ; ' . . .
S a' * . . '
The community college :@ading/study skills specialdst must be

able to cope with the qeverse needs.of the students. Price. and Wolfg

[
.

(1968) stated the teaching of reaaing in the community college requires .
a great deal of versatility on the part of the specialist and that

. B
such teaching strategies und interaction procedures are best achieved .

- - .
through specific preparation in teaching reading at the community

|
-, L |
colfggz—level. .. ”r . . i

Although many four year institutions of higher education ire : |

facing a Eubgiding pool of appl;cantq, there appears to be an increase .

4n the number of students enfg}ling.whq are in need of skills detelop-
me;t. In part thia.can be:traced to the. trend for institutions to

.. . h T . '
_beco?e.mp;e racially, soqi;lly and economiéa}ly dijersified baded o?.
tﬁe-%&tial and pblit;cal éfkssgtes Of the past fiftce? yeagsi’ Also

' * . o . Pt
the current drop in the traditional student population pool can not ¥
”~ - t‘

Fa

be overlooked as a factor in opening,tﬁe d90rs td students’okﬁlower
]

academic levels as institutions fight to“haintain Full Time Equivalency.
’ ‘ O

4 < - .




As Parker and Ross (1975) state:’ .- s
toward the open door policy, increasing numbers of .
students who lack the necegsary reading and study skills
‘to be sugcegsful in their academic pursuits are being -

,» enrolled in universities. If colleges and universities

are to. accept dtudents who lack these traditional .
tompetencies, they have an obligation to provide services
to 1mPr°¥? or correct the deficiencies. {p. 10) .

. N -

Furthermore, Parker and Ross state that only a limited numher of

doctpral progﬁ?ﬁs provide instruction in the problems and procedures

used in teaching developmental reading and study skills to college

hd ]

With SAT scores decYining and more uniyersities leaning . J ;

~tevel students. Since numerous colleges and universities are offering

[

.developmental or remedial programs for students vho lack these skills,
. P . R T

p————

. In addition to the mark

’

»/‘ . .

there is an urgent.need for specialists trained to provide this

' . ' - .
itstruction. 'These programs may be designed for special populations
¢ :

a

such as Upward Bound and Educational Ppportunity Program‘students, d

\
-

or for the college popul 11§tjt large. ’ 7

-~

liberal arts college and university levels, an increasing number of

3
proprietary imstitutions are being forméd throughout the nation. Many

’
of thesﬁ institutions are finding it necesSary to eithér staff

T~ Y -

developmental reading programs to serve their studen;s, or contract
udth independent reading programs which offer services to the g:ﬁlic
at large. - e, ' ‘%. N

AS the.philoeophy continuing post seeondary education proceéds
to evolve and expand during the upcoming years, the desire for aﬁﬂ/

the olac‘k of a body o} trained developmental roading hnd.st_:udy skills

/ ' “ Ll

-
for specialists at the community college,

¢

~
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épecialiats will continuwe to be & problem as more and more of the
nation's® populace chopses to take advantage of post secondary
. * " * . ™

educationdl opportunities offered by an ever enlarging field uf puhlic .

and private institutions.

s
* . . -—

The Past Training of College Reading Specialists

£ - —

Traditionally college level remedial reading ﬁrograms have

demonstrated a history of failure (Roueche and Kirk, 1973). A major

. ) . .
factor behind this problem is described by Richard Bossone in Remedial
English Instruction in California. Public Juniok Colleges (sited by

~ a -

Kazmierski, 1971 and Ahrendt, 1975). Bossone foupd that programs -,

-

were failing to meet the needs of the students enrolled and the major

factor for this failure was inadequate and/or unenthusiastic teachers.
o -7 - 1 ~

Roueche (1968) found sﬁpilar failure factars linked to weak pre~service -

and in-service training, and the professional attitudes of the remedial

. . .
instructor. . ) ‘i:> .
- N z -

In afcepting the premise that the instructor can make or break

‘a developmental reading course (Staiger, 1960) we are bound to , £ .|
AVl e . -

invcstigat*\the prefessional background of these teachers. Maxwell

. (1969) analyzed 304 applications for membership {n ;he College Reading .

L} |

: Association and found that these devclophental reading instructors . |

' typicallx had been working in the college reading field less than one »>

F
year. In reviewing their professional training, the investigatbr
: - T
noted the 692 of the applicants without doctoral degrees reported '

having taken a background course in reading and 60% of those with




Q,& . ) R . '_ﬂ . -

doctorates had h.comparable background. About half of, the group stated
- N :V}_/ ‘.
that they.had some practicum or clinical training in reading. What

seems to be the most imﬁogtant fictor is that 40% of the group had® -

work in reading mqthoaology. Furthermore, the people

-

no formal course

who were willing.to accept these positioéns, which had low status

in the eyés of many in the academic .structure, did not plan to resain
, .

in the field very long, and they tended not to’ assume leadefbhif

roles. Instead, they tended to dfsappear from the field "once they

: - ]
“had written their dissertations. Maxwell concluded that a large
. L ]

proportion of.college reading specialists were self-trained ‘and

»

.

that there existed an abvious need for professional reading associations

. ~ . Y
to provide basic in-service training novitiates in the readinggfield.

) __hoore (1970) adds fuel to the fire when he points out that, "the

teachers of remedial students at the college level are, for the most
part, self-trained. They have operated on a 'ledrh as you go' ox*'on
the job training' basis. Their jobs have been without description,

structure, theory or methodology ... Many of these teachers who have
. i ’

been assigned to remedial classes have neither®the desire nox thf
- ’

temperament to work with such students" (p. 70).

A}

Although professionals Began to speak'about the issue, the

preparation of college developmental xeading inst uctoxs continued

1to be a haphazard affair. Kersteins (192?) stated, "What pééses for

training of college level praCtitioﬂers continues to amount to &H

’ .
asgemblage of generalized and poorly defined education sequences

consisting of child oriented theory courses from which graduate

$

%



students are supposed to extrapolate methods that can be applied to .

] . . <

adulc populations" (p. 3). . i . . .

[ rd
.

. Raygor and Vavoulis (1973) wrote that although thé growing number
-~ N of developmental prégrams in higher education had produced increasing

understanding of the rea&ing/study skills specialist as a person with

a professional academic sggqiaiization, many of these currantly serving

.
N .

in the f@eld'nere fortally trained in only a few of the negessary areas
of specializatioy. . - {f

In analyzing what the academic backgrounds of Eollege reading .
and study skills Qpeciaiists are, on€ must again examine Maxwell'’s

'study (1969).. She analyzed the majox graduate fields of College

. ‘Reading_AsSociation‘appficants holding doctorates and found that

. , .
they came from a variety of disciplines ranging from administration

-

to optometry to math; however, most of the applicants’ had backgrounds

in\elementary educatior, English or eJucational psycholofy. . .
& ———m—N ’

oF - . . " .
£ . Colvin (1970) wrote that, although 1ittle was known about the

specialist who taught in a college developmental reading pfbgram, .

" one could infer frof the available data that the following fiv?‘facto;s ) N

. i N * [

were true. . .. .

1.) He is not formally preparéd for his duties ... .

2.) Frequently he is drawn from the ranks of the ™ y .
English, guidance, education or psychology ", T
departmenrs. : . y '

\ 3.) *Formal course work,, if any, is usually taken ° .

in methods of teaching ,reading at the elementary - . .
or secondary levels, Some background in psychology, - "e
seling, and student personnel work may or may
be part of his program. The same is true for

-

|
|
|
. . linguiscics, history of the.English language and “ L. |
ot s . ‘communicatiéns. | N |
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' . -4 )’Experience as a*'graduate teaching\aSsistant ig . .
. . a college reading progran dften precedlaa full-" | .

"’that English teachers are. often aéked to’ tia/oﬂege rgad. ing, ot

. appreciatixfe of the nuances of literany technique.

L] ’ r - “
. L
. . .
” .

.+, time work in this-area. A master s degrée, seems f- _—
. 'sufficient to gain_initial- employmen]: )
5.)* An assupption’ seems to be that a baeckground in
theory and practice in readiqg at the elementary * -
and/or secondary levels qualifies a person to
function at the college level. (p. 32)

R - . .
< 691vin'c¢ded _that'no general pat of selection or A

.
v e
’ - . ’

_preparation existed which would be of a"representativf nature for.

l . B = !
.

a~

a11 reading personnel at the college'level - <

.
- MR

Staiger \(1960), Wortham '(1967) 4nd’ K%rsteins (1972) each ohserved )

)

™ »

courses because in many dases the courses arg under the ‘realm of the

v

English Department. Although this may seen logical on he surface

:hgre ate times when the English teacher: saorierf.tation\howard reading

) . » . .

improvement is faulty. Since most English teac;frs are trained'in

- -

1iterature, writing skills, literary history ahd literary appreeiation,

. 9.,
they may have alprohlem inaworking’ with the very basic learning

o (. ’
problems of a student f’i*cing to stay in college. Nei'ther are thex

liable to sympathetic to a pupil who is, semi ~literate, much 1ess

-
L]

A . RN
In an investigation hy Crahney, Hellstrom, and Schenck (1973)

- w
n. -

of attitudes held by aver 150 instructdrs o£ English, guided studies,

hmuanit:l'.es and reading at .twenty—three community colleges in ?lorida,

tho reSearchers found that, MMany English teaﬁjers jelt their

tmiversity training had hot prepared them.for fhe teaching, of basic "

reading skills necessary in learning centers and English claoges

. ]

(p. 179). In interviews with administrators, the ‘investigators

P




.found a dissatisfact{on with many university trained English_qpplitants,

- * - - " L] *
] partioularIy with regard to the®r deficiencies related to thg special
. 'l o ‘ L™}
' iqptructional needs of community college ‘students and to the purposes -

e of the cormunity.college. As Johnson (1967) pointed out, most .

\\

:H-l . L3 * ' — 4
i? o ommunity college instructors started their college experiences from
‘ e : T . . ot '
"&;’a", \ Cifferent,kinds of environments than did wany of tbeir students and ;
L . ‘ . N A . .
. ] - !
. in most cases they had considerably mbrel@otivation. :
. »

In some~cg\$s the college developmental reading instructor is

- . hd

a person with a background in guldance,work or psychology. A problem
L]

arisss.in such a case in that a persqp with this type of background‘
* may be nore concerned with»related personal problems than,wlth reading
PR . L J
problems. This is not to say that & student's personal problems sh0u1d ‘

: ‘ be overlooked Eut rather that bothH problems should-be tackled. \
- ﬁgg LA Ahrendt.(l975) notes that many of the specialists hdve worked ~ ”

b Y - ] " N
their way up from an elementary,or secondary school teaching background

to serve as developmental reading instructors. A master's degree is o

the baSic acceptéblg preparation for most college teaching positions,

but it need not neges, arily be i the field of reading education.

'1F'§' Hortham (196 ibed the typical training a person without h

8. spe alizatioh in ﬁbllege reading would develop while on the job.

- The specialist would read the manuals tvat accompanied the

var%eus teaching materials and machines, study the methods cyrrently-
_- i . ' a7 ’

in use, +learn to use the machines but have little knowledge of their e

values or drawbaoks, and learn to be veiy supportive of their

students. ~ 1f these neophytes became serious about college reading




4 - .’ ) . : —
” -~ . & P
they would enroll in courses, attend conferences, and study or conduct
. 3 . . :
research. ’ o : . |
P . o . |
_ The confusion which &xists around the background required of

.
.

college gevelopmental reaoing instructors‘may only be a mirror of the

~
«

. . ’ - o
. overall gield. As Wortham (1967) points out, .college reading courses .
- . o N -
have a wide variety of titles leading one to believe that there ig
I . e, -
chaos in the curriculun, or at best that the ngmencl?pcteﬂis nothing ‘

that communicates a commonly understood body 'of knowledge. 1In

recent years thils situation improved, but the overall problem .
; . . s

. has not been extinguished. - - -

.
~ L) -

-.Developmental reading programs are likely to have any of several

homes on a campus. Raygor and Vavoulis (1933) state, "The locus of

L]
-

such services often seems to depend on accideénts of academi history

rather than o? some carefully planned administrative structur designed .-t
to meet the needs of the students" g;, 172). Thus we find programs -
in Counselirg Centers, Communications or English Departments, .
Eéucation Départments Audio Visual €enters and libraries. Such a j
. g

situation only adds to the overall confusion. ‘ = ) //“

One ray of hopewhich has come to light in the very recent times ' |

is that instructors are not being assigned developmental coursts to
- r N v ’

\_teacﬁ just because they are low.person on the totem‘bole. In a
recent study conducted by .Roueche and Snow (1977) of 139~eommumity-

colleges and 134 four year institutions, they found that 83.5% of .

l 4
the community colleges and 66.4% of the four year institutions staffed !

{ * .
developmental courses with people who chose such a teaching assignment.

i . ‘ o k,- » - |
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Ae Ke‘l‘ste}l“?sa} in 1972, many of Maxwell's observations of - L
"y . . ‘/’\\ > .
) 19/69/ (publishe a‘.n 1968) were still true and we must once aggin agree”

¥

- . 3 [

-
L] -

] " 56% of tpé‘ four year institutions employed \speci

—

. in ]:978 Rou‘éche and Snon'r‘}o[md that 72 7% of cgmmunity colleges and

Y

lists to teach their

. ‘Y
. -t developmental courses. In both of the institutional samples only 35%

. ap opriate in 1978 ﬁ‘e statéd, "A greater need for sophis'tication
» “ - . - » )

in 'the training of i‘nst‘suﬂrs in college.reading is obvious. ’I‘hese

V. \.).‘ ¥

teachers will req'uire broadér bases of skills, wider acquaintance with .

»
/b [ ,l.

the psychology of reading and with counseling, and a greater dep’th in

an understandinglof the higher level comprehension skills" (p. 90). |

-
) LA ¢ - - - .
- I

- s = bY 1

A, . . -
. - \ : . . N |
~ rUndergradu_ate Trainihg of College Reading Specfalists ' £ J
P ’ b + ' d )
The professional preparation of a prospective college reading/study ‘
qt ) skills specialist should include more than' just a specialized course

" of study in a graduate program.= The roots of any competent specialist

.d

go back to the und‘ergraduate where a brbad foundation of persggfl -

knowledge was foﬂgulated on the basis of the concepts, factual d.?t;a aal

. n@ilosophies of ~numerous academic disciplines. ’
L) A\ R
) . Price and Wolf‘ (1968) suggest that the undergraduate curriculum

v \ c -

“w " . {
[\. for a prospective coJ.lege reading specialist should be bread in scope

o . including coursg work in literature, social studies, science and the
A ¢ v, . . " . .-l r.f‘ . . R )
- arts, The acquis'ition of a broad knowledge base not only provides . .

- - =

¢ an understanding of the assumptions underlying different fields of .




}

taught to one's pupils. . .o

:

knouledge and how that knowledge is organized or generated, but also

. 1350 & ' |
provides the specialist with a perception of how the related courses ,
|

- o-are taught Upon ¢ompletion of his prgfes;i;nal\?reparation, cHﬁs *

l

¢ . ::
undergraduate-academic background will lead to a degree of versatility _‘ “
x K ‘
1
|

and understanding when the specialist is working with the coiuege . . !

. . . . o, - -
students under his‘tutelage._ Ahrendt (l975)fpoints out that thif

e

']
background of general education provides the information needed to

» . .

teach readiné‘in‘the content fields. ' . ) 1'J

%

- »
Carter and McGinnis (1970) recommend that the prospectite . -/

specialist be identiffed and selected during the junior year as a

person with a'desire and potential for a career as a reading specialist -

at the college or adult level. They also sugéest that these individuals .
4 'L ' ] T )
ke encouraged to acquire an undergraduate background in psychology,

sociology and edhqation At this time the student would also be * .
. " - I.-
introduc@d to a basjc background in reading instruction.

»

"At the Screeniﬂs level for being admitted to an advanced trainirg ’ .
program Price and ﬁ%lfe (1968) recommend that the intelligence and

scholarly qualicies of the individual shayld, bé-considered. The
rP
applicant should be capable of mastery and applicaqipﬂ of skills, and s .
—9 N .
concebts and teghniques presented through graduate work. \e desire to

- < 1Y -
grow in the field of college reading instruction is paramount. T ‘(/?

Furthermore, the applicant should be both an extenaive reader and a )

good reader with .a.command of- all the Eesic skills which must be ~~

~ - = -
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e Pergonal Charxacterxistics Foxr College Reading Specialists i .

» ’ r

Equally as important ag bringing an aeademically strong and' T v

‘ exper1encially rich dgyelopmental background to the meaching -
- » .

! sitﬁatipn, the college reading specialist muet possegs a umique set.

" of personal characteristics that can serve as the basic foundation

underlying al;'professional_dutiqs. Price and Wolfe (1968) list N

. . ¢ y . * - -

' ‘fohf persoﬁai iﬁalities that each college reading specialist should

demonstr t%){% he 1S to be successful in interacting with the overall
population found at an institution of higher education. These
[ . - \ - +
four personal qualities are as listed: .

-

- 1. Displays personal attributes whzch contribute to the .
" . . making of a good teacher. ¢
2.1t is almost superfluous to say that he must have-a
. . genuine regard for students.
3. Since the reading teacher will encounter students
. " with a wide range of abilities and achievements,
.o *he must be flexible and creative.
. 4. The reading teacher will be involved with adminis-
R trators and faculty so he should possggs qualities
of leadership and be able to work.well with people.
\ uy (-]
Several other writers concur with the personal qualities put

—r s _ ) . .

forward by Price and Wolfe. %?xwell (1973) stresses the importance
b g *\\\of those characteristics which lead to the ability of'developing

. "

[

. good interpersonal relations. The college reading specialist must

LY ’ (]

be able to relaby well with students from d@yergéht backgrounds and |

; with students encguntering a yide range of problems, Furthermore,

y

the realm of /Anterpersonal éélationships include being‘;ble to

interact with faculty members, eollege administrators and professionals

i
’ - -

N - from the student'servicegjtas well as having an understanding of the

. h{?blems'they face. . f S . - . .. ,%
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\~- Parker and ‘Ross (1975) believe that ¢he specialist should have

a sincere desire to wo;k{- with adult learners, and that he ;should be

L] *
1

able to communicate this feeling to the students with whom-he is -

working. Phxy;ell (193) notes the importance of.being able to

provide the”emotional support{ and encouragement to keep, on trying .

- ¢ -

..l'

to students who may be either'frus'trated with school or facing other
V.
problems. Hhen necessary, the specialist should be able to suggest

other alternatives to college. Hiler (1975) writes\ that the spe‘éi-a%;
-
must be student oriented in that he yrecognizes and understands the |

strcngths, limitat.ions, and problems of"each of his pupils. To do

this the specialist must be flexible enough to adjust the demands

of the program to, each individual's needs while maintaining standards

" . » « 1
that, are necessary for remediation. ' 0 . .
'I‘he personal charactcristics that lcad one to believe in the ’ P

-

‘- .
college reading program are also paramount in leading the college

L] - . ’ »

reading specialist to sucr:ess in dealing with the students he serves.

Staiger (1960) sStated .ithat the specialist s attitude tbward the ) }

course is as impdrtans. 'as his krzo'wledge base. Hiler‘ (1975) . echoed

ry ’! a

st .

this feeling when she stated 'ﬁhat the spedialist has j:g,be a fi’rm

[

believer ix the college reading/study skills program being able. to

help ,the student. When the specialist is confident and optimigtic

about the effectiveness of the program the students will also reflex

N »

this feeling. . . ‘
‘: o, v’ ‘ l’ “ ] l.
Relateqd to alil of thcse personal characteristic.s is'a strong '

- -« °

feeling of personal worth held b)r the spe_c.ialist. It is this belief
bod i

.
- - -
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in ogesélf that .often pfovideé the qptivation and ipner strength

]
L] . Al

fﬁﬁ\ ‘needed to ovércome many of the unique problems faced in running
- . 1 "t

]

.cbllege*reading7study skills programs. . !

That a specific set of personal characteristics Will help the

coIlege reading Specialist Bucceed in his duties 13 not arguable

‘~Howeyer; 1t ;s questionable as to whether a positive set of attitudes
“and characteristics can be taught to a potential specialist. As (/

N .

- .,

" Maxwell (1973) stated"

Some of~ the 'sk#l1ls can be learned, an& knowledge
can be 'acquired;- but the personal attributes
discussed, given our present state of knowledge,

» pay mot be-teachable. Therefore screening of

. potential. students for these chatacteristics is &

"7 necessary responsibility of those who are educgting

+college reading and study skills specialists. (p..161)
3 ) ’ ’

-

‘. L] ., i s ~ N Yl \
Professional Preparation-, 4 e L
»

Thﬂ‘p;ospeetive college read%gg/study ﬁki%ls epecie}iet should
] e y
undertake a gpecialized pfbgram of training pertaining to a variety

of fields directl}.related to the teaching and management of a college

[y

1evé1 reading program. * Varidus writers have attempted to break this
. .

speclalized training down 1nto specific lists of skills, objectives

or’ competencies. What follows, in this section, is an attempt to

. o~ .
pull together the proposals of thitteen expertg who have pffered

suggestions during the past eleven years. Livingston (1974) makes

use of two broad sections entitled "Reading Related Skills" and

"Needed, Non-Reading Syills" in her paper on this topic; they will +°

" be used}p§ﬁﬂpndinéa for this section. Under each of these will be

-
1
+

L
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listeé sub-headings ‘of generalized skill areas followed by, specific

»

a4
» ~

’ - i .
skills. The name(s) of the writer(s) who advocate each skill will , -
. , be no for reference purposes, . .
Reading Related Skills ) E .

At the heart of the years of professional p):eparation which
/ .
every collegé reading and study skills specialist undergoes is a

/ .
curriculum directly related to his future teaching duties. A vitally
5. . .

jmportant point worth stressing again is that the prospeccive college

-~

reading specfalist will be called on to work with students who bring

with them to the clagsrdom or learning center the greatest range of *

S

attaimnent levels and aptitudes found in,the field of reading
education. K roc ’ ;
In a single class stude'nts may enroll who are preparing for gra;‘iuateﬁ
school examinations whlille others aée operating at grade school levels :

' qf attaimment.. The specialist at Ehe.community college must face R ’fﬁ”"\)
pfoblems related to an even greater ﬂeveiéity in s:hdqnt populations, . ;
Thus, within the overall [field of reading education thegﬁais no ., ‘\}\\ ’ 1

o
. u J %
specialist in training vwho must emerge frbm his program of professional

preparation with a wider 'base of atademic and experiencial knoﬁledge

than the college developmental' ggeéing and ‘study skills specialist, .
+
. In accepting such a premise one finds thit the number of ' reading ]

A |

felated competencies which must be demonatrated by the prospective
s .

- . .~ __specialist are nimerous. _The m:cthoﬁes_ in the field have put | _ e

. 1 b
forth numerous suggestions as to what gkills a prospective specialist ' v




must master. ’ .

- \ .
. .

Designing and Organiziég a Total Reading Program: The majox compeéencyﬂ
n X ™~ " , i - . N
which must be demonstrated by every specialist in traifing is the

Ed

EY
abil;ty to plan a well balanced college reading/study skills program- .

emphasizing the’ relationship of listening, speaking, reading. writing, L

and study skills (Pri&e and Wolfe, 1968; and Parker and' Ross, 1975)
. Without such a competercy the specialist camnnot hope to bring together

the other skilTé needed to rum a college.level reading program.

2 '

LN ' B , - M 3 ' .-'
Knowtedge of the Field of Reading: A thorough'kndhledgp of the field

of reading includes an understanding of the metﬂods of reading

o .
. ') * - Lo

"instruction from kindergarten through céilege, and all of the subject

and skill information taught at e&ch leJel of educational ladder (Price

and WOlfe, 1968; and Livingston, 1974) *Johnson (1967) and Max?ell

(1973) believe that, in addition, the future specialist shoulé know
the!;heorié;, philosophy, psychology, medical data and research which '
provides the foundation for the profession. It is also deemed :
1mportant qbat the specialist in training should be familiar with

the professional materials, journals aqﬁ yearbooks gvailable as well

" as with the major preofessional organizations and leaders in the field.

‘ Knowledge of College Reading/Study SEills.. Parker and Ross (1975)

state that professional preparation shouid relate directly to those

- /
areqp of the reaq;ng and study skills prgcess needed by college

students., To be qualified in such a competency, the specialist must |

o * . s

¢ L
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be able to teach skills relating to reading £Omprehen31on, tlexibility

of reading rate ased on purpose setting, vocabula®y 'development,

-

atudy skills (3uch as notetaking, organization, éﬁtlining and 8Q3R),

proficient'method of test taking, .library_ reference skills,: time _

. . managemént, retention skills, decoding gkifis and_spelling in a

variety of ways. In addition, Ehese.writers stress the need for P
L} . . + l‘ .

L] .

being able tg,help college pupils 4n understanding the varioys signals
e .
within the strucfgre of our lhnguage such as punctuatibn, syntax‘

and style of writing. Most important is the ?kill ‘of guiding students

A _to understand, and appreciate.literature.so‘that'they will hOpefullx
’ ‘ » -
become lifelogyg readers. : .

b '\'\n A - - LI} *

The future Specialisc.also neéds to dearnof the theoretical

>

: ’/pdels of the college reading process, issues and trends in cof&ege
A
reqding, literature in the field of reading, the characteristics e{&}\

skillful college readers and the history of college reading (Carter

and Mchnnis, 1970; and Parker and Ross, 1975) \\\

[ ,

Since students enter a reading center or class while enrolled in

.
a diverse course load, the specialist must be able to Enide the

L]
* -

vstudent_s through ‘the thought prBEesses that are distinctive to any

=

discipline, as well as, to help them overcome any reading problems
N g

which might be hindering Jheir advancement 15:5 content field course.

“

"This calls for the specialist to hdve not only a broad academic

backgfodnd but also a strong background in teaching reading in the

content fields. The latter becomes particularly important when

Id

working with students enrolled in'course work in which the specialist

« has no academic background,, The sbeciélist should alsp be able to K\

b <

w
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select, revise andfoy dgvelop class materials and supplenmentary

-

materials for reading instruction related to the academic disciplines. 3

] L] e

. Diagnosis of Learning Problems: The reading specialist working with

college level students needs a sbbstantihéﬁworking kn lédge of formal .

.
. L . . -
and informs) measures for assessing student achievement, methods of

.
- ¥ [ I

i1 -
- aiagnoqing léarﬂlngcproblems andlyaysﬁof determining a student's
. “ 1 R - . - . .
interesés, preferred learning styles and potential. BRBefore a , C .

-

, prospective specialist can be certified as truly Eggpetent in this\
L L ] ‘I

area,‘he ?uét know both the strengths and‘limitations of the various
dnventories and tests suitable for usage with a college/adult ’
population (Livingston, 1974; and Parker and Ross,”1975). Needless

to say, the future specialist must also know what thesefinstruments
Ly . . /L
L4
r measure and how to.interpret the results of any student asséssment

data.- Such compEtEncies assume the specialist has a knowledge of the /
- b
< process of reading’ax 1he elementary and secondary. levels.

There is a nEedeor the speciali¥t to be able to develop one's (f‘/

t
‘own diagnostic and assessment instruments fgr situations where

-
' ) -

appropriate tests are not ;vailable or do not adequately measure
. . - . "
college level xeading and study skills (Hiler, 1975; and Parker and

. Ross, 1975). . Related to this skill is the competency of using

]
4 informal diagnos&ic inventories for reading, word recognition, study

skills and related fié}ds‘of the‘language arts. Homer and Carter

'(1270) stress that the specialist must understand that data gained

2 . v —

| . from such inventories should be interpreted in terms of a student's

) acadenic background and the sﬁtéidf;;::s observations of the pupil
. Dot . o
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along with other test data. Informal instruments can then be used

N
ar ) . .- -

as measures of continuous individual assessment at the college leyel.

—

The specialist should be abie to determine a stydent's motivational,

. ——

emotional and psychological interaction with the yeading process. .
Moreover, the specialist should be .able to use the process of diagnosis
/

to: help students at both ends of the achievement continium,

-

Parker and Ross (1975) believe that the Specialisp should demonstrate.

the ability to write a case study/history fax/a college level student.

-

Such an activity verifies that the specialist in.training can determine
the nature and possible causes of 4 student's learning problems. A

caSe can‘be made for developing this case study through an internship
experience in a college reading genter. X " <.

Remediation of Learning Problems: Being competent in the field of

diagnosis means littlﬂ\withbut an equal strength in the remedfation

of learning problems. The prospective specialist must be able to

Ehke the data gained through diagnqeis and apply.it to the developnent
of a program of remediation for a college student.(Hiler, 1975).‘:- -
Throughout the procees of instruction, the ;pecialist must EE‘EBieéio
determine the student’'s approximate readink growth as it.reiategzzg B

-

his academic demands. Based on such actions, the specialist ‘can’
adapt teaching methods to fit the student's needs in both reading

center work and in the lsrger academic community. .

Setting of Goals and Objectives For College Reading Instruction: As .
0 T rer——r—

~ 18 the case at lower levels of education,‘the ability to select and/or

L]



write instructional goals and design specific behavorial objectives
L ., . - ) .
is an fimportant skill which fyture specialists should master (Parker

and Ross, 1975). The specialist should also learn to evaluate his .

] ) ) > ) - - |
<« , ¢ teaching effectiveness based on the use of such objectives. Being y..
able to select revIse and develop %pecific instructional procedures . *

s, for specific behavioral objectives is particularly important in view
- of the individuali;ed nature of college reading instruction. The~

» *e ¥
specialist snould—berabie—to~usergogls-and objectives in_deueloning

- " .

L
competency based education modéls .~ . ~ .

.- P "R

Materials of Instruction: _ThL program of profegsional preparation

I
v
-

should provide the future specialist with both an understanding, of *

and practice with’a variety of instructional materials ana methods. -

Through a process of studying and working with commercially*prepared
\ ' |
s teaching aids, textbooks and workbooks as well as mechanical equipment |

used in the teaching of reading, the”pecialist learns how t;\§n§\~ i
criteria for evaluating and Jjudging these.materials. The gpecialist

will also learn the range, usage and 1imitations of the materihlg on

the market and, thus, will be better’

'makgh them to the

.~ . " b4
particular needs of the pupils XPrice and Wolfe, 1968; and Parker and

Ross, 1975). " o .

p
. . N
, .

L
n ~

Hethods of Irstruction; - Successful instruction of a heterogeneous

degree of flexibility in-the selection and employment of teaghing

methods and techniques. Persdnal teaching Strategies ranging from

-

a
»

|
stqgent population calls for thé specialist to have developed a high
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‘3' * . the mbst elementary tolthe most sop!‘isticated are needed if success Lo

v is J:E be »met. In order to develop such a fiexible style of teaching,
l‘ z.
the specialist must hav'e a, kno%aledge; “of thegvar10qs learning theories ]
’ - : ‘ <4 .
and teaching st:.;ategiesw.(l.iev'ingst-oh, 1974; Hiler, 1975; and Parker
. X 5 . .o

o~ " . , ¢ . . . ‘
L‘l . ‘9 anld ROS‘S, 1975)- ) . S ;. " ’

Individualiza-tion of learning provides the key to success in

*N

e,

HcGinnis (1970) suggest that the specialist know how to use flexible

- - -

grouping technique_:s to meet specific objectives. .
There i€ a need to help pupils having -a history of reading

|

|

|

|

I
difficylties through the utilizgiion of Klter‘pative methods of learnin’g A |
- s . ’ 3 |
while reading skills are.being developed. The specialisthshquld know ‘
|
I
|
I
I
|
|

how to use a buddy Eystem or cluster group apf)roach as wel) as to have

available materials designed for easé of readirg
. »
' Basic teaching t,echniques such ae those ptrtaining to establisfzing

»
- and maintaining rappoft with a class or hﬁ\ to hold well conducted
» hd M

N rd
didcussions canmot be overlooked in the specialist's training.

> “ L3 - . . -

. L4

Curriculum Development: There is a need for the future specialist

.- . - ”»

, 3 to have a bag:ground in cuy iculum developxyent. Although the volume =~ ° h |
,f' ' of teaching materials.r:_ﬁ{:d to th’ei‘-field of collége readiné and !
study skilks have‘grovn'in the re:ent years, the specfalist may still i ;\ |

/1, .fi‘nd‘ that there is a lack of mater‘ia?l.s on the market to meet specific l

studént needs or that th¢ avail

L - .
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~—n_ In materifal design and development (Li:ingston, 1974 and Hiler, 1975). -

L]

The specialist should knOﬁ how to d op study guides, modify exlsting

téaching materials and de%eloﬁ his own Soft ware-and media materials.
I'd . .

Needed Non-Reading Skills < . -

A v
Skills which ard not directly related to the process of reading

. /
A ©or usage of study skills oftehMpetermine the effectiveness of a

. .

college reading and study skillé'program. In some cases non-reading

competencies such as advising skills are used dii}ctly with the studeits

: yhile in other cases these competencies are ones such as administrative,
/ £

political and public relations skills which are rarely employed
. f
directly‘with students. * - : 2

-

Advising/Counséling Skills: In many institutions & higher education

students axre assigned to a faculty member who becomes the studenﬂ's

adviser. To properly function in this role the .specialist must be

able to design plané of study and aid with the scheduling of advisees'

- -

classes as well as keeping abreast of campus graduai}on fequirements

* and transfer requirements (Livingstbn, 1974; and Parker and Ross,

1975). ‘The specialist must also be able to direct students to campus

esources which will provide either academic or emotipnal support
d

pending upon the sgydenc's né:ds (Maxwell, 1973). ~

¥ * N e

In-house Knowledge: Since this is an omnibus skills area, development
. L] ' L]
*» of such skills arsfrelated to.a full gpectrum of duties performed by
. ° s y

the specialist. This includes such knowledge a&:’

a) the academic customs an® rituals of the institution
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{ b) how the various curricula are set up at the inst tution "a

? (Livingston, 1974). - .
' c) understanding the demands and expectations of
to. faculty in different depa ntss This includes being
aware of their instructional goals, strategleg and grading
procedyres (Maxwell, 1973). ‘s "
. ' d) a general background in the-academic disciplines which |
. present a'high failure rate at an institution (Parker and
.t Ross, 1975).
. e) information in practical. matters such as helping students
go through procedures to secure financial aid, counseling A
services, etc. (Livingston, 1974)., . ' |

x -

Campus Pofitics: There is a need for each specialist to be familiar

N . * )
.

with how the college operates internally in order to facilitate -

LY

_making changcs and meeting Yhose goals set by the reading center . Py

. (Livingston, 1974), The t must have skills which permit

him to serﬁé on program a‘H univers¥®y wide’committees and interact

with aca&ymic depat%ments (Maxwell, 1973). Carter and Mcqinnis (1970)

wrote, ''The reading program must not be operated in igolation from

the mainstream of campus life."” They go on ko say that the speclalist

n
must be able to gain cooperation from others while helping the students

improve those reading skills essential to the subject being taught

y (po 48). = . , .

- L]

Implementation-Skills: Ahrendt (1975) points out thht reading

specialists must, in many cases, ‘develop the very programs thev are

"to serve with. The specialist in training needs to demogstrate skills

1
-W

in organizing and planning a total program (Livingston, 1974) . Such

. 8k1lls would include proposal writing and grantsmanship 'knowledge as

- well as'all of the duties listed in other sections. "

] ' . \
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. Administrative Qualities: College reading specialists are often
* “E L] . "V\ * - a \o ' ') * .

asgigned a wide, range{bf administrative tasks to perform. Before a

e

‘ prospective spECialist completes his training he should demonstrate ,*x\\
his ability to pIhn"a model college reading program including the

following elements hiring_of staff members, planning courses, predié\i_g

enrollments, submitting budgets, coordinating and directing the program,

evaluating staff members, and ordering textbooks and materials T

.r

(Livingston, 1974; and Parker and Ross, 1973). It is also suggested
that the Sped?alist have opqutunities to draft program objectives

(Ahrendt, 19739 and leatn accoufiting skills, gyblic relations
‘5 L33
processes, aﬂyertising skills, and how to prepare annual reports and
"

informatiqnal descriptions of the-program (Maxwell, 1973)

Supefvision? §inge the Specialist who works in a reading center will
R 2

» « .
most Jikely be supervising tut‘ors or peer counselors, it is recormended
- ,

” N el
N . -~
that all prospéctive specialists hdve an oppbrtunity to gain supervisory

experience by 8upervising the work of ‘several paraprofessionals

v »

. (Ahrendt, 2975). A . .

-

; E(alﬁa:i.on o.f the Total College'Reading Program: The proper evaluation

-

J. . . = :
,of any program leads.to it bein§ more effective in its service to the g
' [

students, and,the institution. The prospective gpecialist needs to

learn how to establish and imﬁlement prooedoreéifor evaluation, gelect

-

" . T - .
and/or dEVEIop.idformation coliection procedures, evaluate the program PR

h based on prédetermined objectives and evaluate the instructional
program to determine strengths, limitations and the need for adjustments

[ -

|

|

|

i |

(Paryer and Ross, 1975). The key to this process is tne skills required ‘

L L

\-- v '}-3‘ T ' .
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for the revision of the existing program based on’the evaluatjon -

¢+ .  (Livingston, 1974). o .
- , rl T *

* %+ * [}
Providing In-Service Training: The concept of in-service training
N . s b \
includes duties directly related to the reading center and to the

- ) . institytien at large. lf the program utilizes many part-time c:
instructors, instructors without a reading background or, paraprofes-
- . ' »

.6lonals such aa. tutors, there is a need for the coordination oEfa

progran to either offer or arrange for in-service training (Maxwell,

1973; and Livjingston, 1974). This duty also includes assisting the
- - \

content area teachers in planning instruction for students in their

classes through locating, constructing or modifyin% materials at

varying levels of difficulty to enable the instrudtor to better meet

‘the needs of his pupils (Wortham, 1967; and Parker.and Ross, 1975)

*
’

Researcher/Writer. The spectre of publish or perish hapgs directly

or indirectly over the heads of many educators involved in higher

education. The need for quality research in the field of college

developmental reading is very real, but befqre a prospective

. specia)igt can be a researcher he must be a "competent consumer of

research literature" (Raygor and Vavoulis, 1973, p. 173). After
! . . -
this competency 18 met, ‘the specialist should conduct research and
[ i‘ . ]
publish the results (Maxwell,.]1973) as well as to report research

findings of relevant information to all faculty who instruct the
et R .
pupils at the institution (Parker and Ross, 1975). Price and Wolfe

. (1968) believe that a prospective specialist ghould have a course

o background in research, psychology, guldance and testing and

.
* ]




«

)

.":‘ . ! @‘ 29£r * . .
- -‘/ ! ’ g
e . ' . [ . .
méasupement ‘to be competent in this area. )
¢ ‘z‘ t ~ . . . )
Community Affajirs: §he specialist must develop skills which permit

e »
him to serve ag a consultant to members of the academic community and

‘ v
the community al large. Hithin this capacity he may uork with communitzo
/ .
agencies working to 1mpro¢e rcading pkills, e.g. A.B.E. cenrers, L

)

"0.1.C. centers, E.S.A.A. Tutorial centers, etc. Overall the specialists T

-
' . 2 ,
L]

must learn to Eeep in touch with the reading needs of the community .
. /

- hd . 3 r

(Litingston, 1974). ‘ . -

- ¥’ . 4‘{*- "

Specialized Knowledge and Competencies For the Community College Instructor

The ;esaihg specialist who gains employment at a community collkge

will encounter an academic enviromment which is baged on an educatiogal .

philosophy that is different from t?at of the institation ‘which provided
the specialist with his professio;al preparation. Livingstdn (1974) '

states, "There appear’to be some characteristic patteins associated
%
with community colleges which pake 1it necesstiry to have expertise in AT

e

additional areas other than reading" (p. S). N .

Price and Wolf (1968) suggest that the specfalist in training
should become familiar with the community college as an institution ,
through the study of the nature, Qbilosophy, history, purposes and

' -
objectives of the community college. \j . ¥
i

Most important is an undérstanding of the student populatioﬁ at

s L
a community college. L.L. Jarvic detailed the unique nature of the

comzunity college student body in "Making Teaching Effective ]
1 ]




»

(Kazmierski, 1971). * . Y.

. Typically ... the heterogensity of students places hea@y ' )
.responsibilities upon the teacher who has in his classes .
. some students preparing for profession 1 courses, others
. who will be skilled workers or tradesmen, some who_are in
their teens, others in their farties or fifties, some with '
really superior ability and others decidedly deficien.t
(p. 8). . . -

»

The reading specialist nust understand the differences in psychological
mgke up and’ﬁotiv dn,spch a nmixed population so that he can plan for :

differences in course fontent, meet individual academic needs and
P v rl
select instructional media.

Kaznierski (1971) describes nine specific’ duties and responsibilities

of faculties teaching at community coIleées. They are effectively :
A

. summarized by Livingston (1974) as fbllows:._‘ . *
“ 1.) The need to.work with a very heterogeneous population -
transfex, career, no goals, etc. some students have-

. superior ability while others are decidedly deficient.

2.) The need to plan for variances in course structures,
individual instructional needs, eft.

3.) The need to.develop effective diagnosis andievaluation
plans; tasks are more complex at this level than at
other levels because of the greater differences and
gaps in students' goals- and needs; standardized tests
are not adequate at this fével and imdividualized s
tests gre time-consuming to administer, finally, it’ .
*is d#fficult to interpret test results. . ,

4.) The need toscontinually find information ahout the
ef fectiveness of the programj need to translate research
findings for practical use.

. 5.) The need to determine how.to select new instr

. materipls that haven '$ been tested for a ver

' . popx\.‘lation, or which have been tested, but £

fonal \

e

different population than the one in question!
6.) The heed o realize that frequently one working
in a climate of immense ignovation that too often looks
. . for panaceas rather than ways to meet needs of students. .

-*
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8.) The need_to carry a heavy teaching load, which
. frequently involves a heavy amount of counseling.
"9.) The need to teach .and counsel in a structure of .
contdnuing educational and philosophical change .
that moves with community fads (p. 6), . - L
‘The 'only effective way four year institutions can provide B lv:f

@roquptive college developmental reading specialists with an
opportunity to master the aforementioned skills is through a2 process to.

of interactipn with local community colleges and the staff members ’X

- .

at the reading centers in these institutions. Supervised internship

Py

experiences, vigitations and professional level course offerings

by community college staff members can meet this need. :

Internship Experiences

g
. | ) o . .
Perhaps the most ‘important phase of the preparation for amy
» -

prospective college developmenbi?'reading and study skills specialist

revolves araund an internship experience where he is able to work in

LA

a reading center under the direction of a master teacher (Johnson,

1967; Price and Wolfe, 1968; Carter and McGinnis, 1970; Kazmierskd,

A ]

1971; Cranney, Schenck and Hellstrom, 1QZ§j'§yrendt? 1975; and Hiler,

1975). : . , oy :

[

A
' . . R, ., -
Price and Wolfe (1968) suggest that the pr&ggéctive specialist

. .
should grddually become involved with students through a process of

stu@y,,observatiohlpa:t;cipation expe:léncas and Bupervfsed teaching

lof students. They also believe that thé internship experience ghould

include lesson planning experfences, gfoqp discussions with other

interns,. reviewing profe;sional literature,. attendance at professional

. L]
L] kY . L]
)
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conferences and seminars with professional reading cenfer staff,

. members. Ahrendt (1975) adds the following experiences to this list:

- aéveloping teacher made materials, ‘tutoring, conducting small grdup

gl .
-

-~ gkills lessons andk%ttending regular geéartment meetings. 'Cranney,
] * .

Schenck and Hellstrom (1973) believe that the internship experience

N
.’should include visitations to local &ommunity colleges as well as

quortunitieé to serve internships at such sites.

° B

’ The recommended length of time to be spent by a prospective

-

specialist in an internship experience varies from writer to writer
(n.

based on the academic calendar at their home institution. However,

the consensus seems to be ghit the internship should be at least one

' e e

_semester or two quarters in length (Carter and McGinnis, 1970 and

Hiler, 1975).

Lt FJ

~ Ahrendt fA975) summarizes the importance of the internship

when he .states:

The walue of the practicum allows the prospective
teacher to practice the theory he has learned and
v associate’and deal with students in a reading .
- center situation .... Through the practicum
experience, the prospective researcher will gain
insights and experiences in dealing with the wide \i\\‘
range and variety of reading achievement levels -
found in a community college reading center. (p. 28)

LY

. Examples of Training Programs Described In the Literature.
- '\’P\-

Within the body of liferéiy%e that has evolved around the subject
of training coliegé level reading speciallsts, one finds,oply a

limizzﬁrhumber of articles detailing established courses or training

a
N3 -

programs. This is of particulér interest whep ohe considers the fact
[ ! o )

L

-

€yt
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that the number of training programs of° this nature throughout the

B

T
coqntry\i;e growing. 1In exgmining the first edition of the Inter-

nationalReading Association‘s book, Graduate Programs and Faculty

in Reading/(Wanat, 1973) one finds that, twelve institutions offered
courses directly applicable to the training of college level reading
speclalists. 1In the second edition (Guthrie, 1976), however, #the-

number of institutions grew to twenty-one and this writer suspects

" that the number will once again grow when the third edition is released .

in the near future. Even with fhe growth in the number of graduate

‘ 13

reading programs offering course work, Hiler s (1975) observation

that only a Iimited ‘number of institutions are offering even one
course specifically designed to train igstructors,adequately for this
new field is quite true. - { ' ’\\ '
In 1962_Kinne reported on & progran which was offered by Purdue
. University. The nature of the program éalled for supervised on the
job learning in which'interns taught two sections of a colleée

ﬁ reading improvement course. During the months preceeding the new

- -» = ) . [ .

academic year, interns participated in an orientation program - ‘
ﬂ L]

which covered subjects such as developmental reading, use and main-
£ L]

tenance of reading machines, tests and dieasurement devices, and

sample college reading assigmments. , .
After the first week of classes, discussion groups were held
. i
‘under the direction of an advisor. Discussion group activities

-~ L)

revolved around the particular problems faced by the #nterns and

aleo the planning of curricula for the courses. Through enroldment

* .
# ' ¥

£
L]
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in a. formalized course, the interns covered material about the nature . .
7 - of the developmental reading process, and the materials and Cecﬁniquee .

uéed’iy college reading courses. Topics included the following:

LY

1, Widening the reading span 1
2. Decreasing fixations, the duration of fixdtions and <f .
regressions z
+ Eliminating vocalization .

3
“4. " Increasing vocabylary. / .
5. Using,teaching devites (acceletators, tachistoscopes,
controlled readers, reading films, timed essays and '
Y R : oculographs) -
- 6. Reading rate and flexibility
" 7. Reading rate and comprehension .

8. Testing .
9. Records and record keeping . . s
~ 10. » Role of the.instructor in the reading program ’ .

11. Retentign and carryguer of new skills (p. 100)
Visitations to other se*ms of the developmental reading ,
= classes were alsb required. Through euch visitations interns ywere
able to view subject matter and teaching styles in. practice.

— .
nggell_(1966) d ed a training course under her direction’

at the University of Haryland. Entitded "Internship in*College
‘I

. Reading and Educational Skills," the course is designed to provide

graduate students with a supervised experience working with college

LY [

students who have educational'skills oroblems. In order to receive

three credits, tHe graduate student-attend three hours of class

each week and also intern in the reading laﬂoratorf for a period

»

of four hours per week. Prerequisites to enrollment in this course
included a general background in psychology or counseling, a course

in tests gnd measurements, and although it was not required a course .

. ’ . [ ]
about evaluation and change in education skills was desired.

Formal\classes were broken’into two segments with the first hour




devoted to lecture on theory and the second being used for demonstration -
and d%scussion of techniques, materials and equipment. Throughout
the term the.instrudtor covered the following theoretical topics.

1. Orientation to the Reading/Study Skills Labor ory

(History, goals and Philosophy) y ,
2, College reading - techniques and goals Q
3. Reading machines' - uses and abuses ° - )

4, Higher level reading skills *
3. Orientation to reading card programs
6. Developing effective study skills
7. Writing skills __
8. SQ3R and notetaking techniques -
9. 1Improving spelling
10. Vocabulary development ™~ ) ' -
11. Tests in educational skillsLm
12, Diagnosis of learning probl
13. Physiological factors in reading
14,  Emotional factors in reading and study skills
improvement *(p..-148)

-+ [

Students enrolled in}th course were expected to complete activities
» )

pertaining to the folloWing eight specific areas:

1. Testing and diagnosis of learning difficulties -
Students learned how to administer, score, and
interpret screening and diagnostic tests related to
reading and study skills. Trainees would” role play
different situations related to this competency.
2., Familiarization with materials and equipment used - \
in additional skills improvement - Students learned .
about teaching machines and materials through using
them. A critique was to be written on a new work-
book by each student
3. $8upervision of undergraduate students working 1n
the laboratory - Initiall¥ the graduate students
.would assist undergraduates in locating naterials,
and operating the reading machines and tape
recorder. Later in the term the -trainee would confer
with undergraduates about their ‘diffigulties in
using the materials as well as to answer related
questions. -
4. Evaluating student progress - This activity taught
the graduate student to conduct progress interviews,
' to evaluate student progress:and which additional
materials could he suggested to facilitate additlional .




— < 77 7 "work. Trainees also learned the appq!!;iate tides ~ -
to suggest post-te&ting and how to inttpret the
results. Role playing preceded actiial work with
undergraduates.

5. Preparing and-discussing case studies - Each .
trainee was to prepare an intensive case study on

. one undergraduate and then present it to the _ ~

laboratory staff. Attendance at case conferences d
was also required.

6. Conducting and evaluating research in college 4 ’

reading - Each student was to complete a research ////,

project on a problem in college reading. The

literature review was presented to the class early .

in the semester while the results of the research ' -

were submitted later in the term. J .

7. conducting follow-up interviews = Each trainee
Interviewed several students who had dropped out.
of ‘the laboratory program to assess their reactions
to the program and their reasons for dropping out:
8. Developing new materials ~ Students were to develop
, new materials or were to evaluate new programs on
« which other staff members were working. (p. 149-150) '

~

Final course evaluation was bas?d on the research report
(30%) and laESEE;ory activities (70%). The latter included performance
on eaé% of the afoyementioned activities, a situational test and‘Eﬁo
"evaluations of labor tory duties performed throughout the semester. .
. . )
After moving t3 the University of Californi@ at Berkeley, %__ ’
" Maxwell (1969) reported on the cou;ae offered\at this instii@tion.

Although most of the beforementioned curriculum was retained, several

.
™

subjects were added to the course content . The administrative -
aapeé%a of collegé readiné were introd;ced to the trainees. ?his

topic detailed the establishing and administering of a program .
inéiuding thé developing ﬁ?d maintaining of relationships with.ozger
acadenmic departments, problcms_of maintaining student and staff morale;

and overcoming the undegirable "stigma" frequently attached to college

reading/atudy skills progrnma. Traineeg also learned how to write

o i ’ ‘ 535)
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annual reports, develop evaluations,sand ﬁandle other duties f;%ed 2
by college reading.;pecia}ists. . 7 .
. : brannei, Schienck and Hellstrom (i2735 developed two courses :
at the Univers}ty_of Florida after consultation with community & )

college perébnnel in Flofida. An experimental course entitled,
»1 "Reading and Study Skills in the Junior Cgllege" was offered for

o 4 . . L]
the first t'ime in the spring of 1972. Reading assigmuents varied

A

and each student was given a three week' experience in analysis and
<

improvement of théjr personal reading skills. Each student kept a.

- . . 4

reaction log on the thirty-one class experiences which included field

i

*

learning cent

trips to community colleges, develppmental reading classes and .
ers. The course was team tauglit with community college ‘
|
|

reading teachers and a linguistics faculty member. The evaluations

¢

P of the course led to the devéfbpmenr of a prerequisite entitled,
"Teaching Adults To Read."

The ‘course description for each of the classes are as.listed:
b

Teaching Adults to Read.

-~ Basic concepts in adult

reading.

student.

Topics include rate comprehension, word

attack, English stricture, readability, and the adult

An experience.in analysis and improvement

of personal reading skills is included in the course.
The courfe is especially designed for students intend- — - -
ing to acquire training in junior college reading .

skills.

Selected readings and a limited experience

with materials is.required.

{4 credits)

4

Junior €dllege Reading.

-~ A survey course of the

nature and concerns of junior college.reading programs. ’
Opportunities for observation and interaction with

teachers of a variety of programs and approaches will

be provided. Topics incijde the junior/community

college, reading and study.skills materials, diagnosis

and testing, problems of migdrity groups, laboratqry

and élassroom methods, and management. Brief papers,

" visitations, and selected teadings are required. .-

- {(5-eredits) (p. 181) . .

¥

]

F ‘i() ,.‘ | .
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Raygor and Vavoulis (1943') de].ivercd a paper to the »22nd Convention

.

of ‘the National Reading Confercnce in which thcy described a. program

;‘ that had bcen dcveldpl at the University of Hinnesota. rﬂ: curriculum

iy - . -

for this Masters 1cve1 program was developed after a survey of expert

Qp;lnion, a shrvey of existing\courses offered..at the institution and

.
.
* |

conferaences witl\,proliessionals inr&he field. Based upon these . .
. .. .
\1 r ommendat:lmls, the following proposed curriculum was put ﬁorth ’ q

. '
]
. -

N . Courses *se::tial in a Plan of Studies:

-

- ' Elementary and”Secondary Education . : Y

N . Teaching and Supervision of Reading in the Elcmentiry School

®.  Measurements and Statistics:

Introdﬁt‘ory Statistical Methods . - 3
. . . Psychologicdl Movement . ) b
. . ] '
. Counseling Psychology II: -The Clinical Usc of
s’ ' Paycholo&ical Tests s

. .éounseling: - * ) *
Introduction to Guidance, ' Yy / .
. . Counseling Psychology sI: History and Theories
. .~ Group Counseling: ' Principles and Procedures °

' ' * Counscling Paychology II1: Interviewing
[ ——Or e A ) ) * U d .
Counseling Proccdurcs - ’

3
’

,Psychology: . .

» . »
¢ *

. ' + Social Psychology "
’ :Differcntial Psychology ) .
" - Analysis of Behavior .

_ Areas Without Specific Coursc Recommendations:

) . . Personality M . " | '. .

_Higher Education

. Spcpiel Education . ‘ . ,
*  The Disadvan taged ) . .
. : \- * b ' ) > L]
,‘ [ , . " ' . .
. » . . -
» - - - -,
. f 41 - " - ot




Elemengaty and -Secondary Education:

Fl ° - ] - Il

RECOMMERDED CQURSES:

.

. - s
.« . . Clinical Diagnosis of Reading Difficulties .
. Clinical Prac_g.ce in Remedial Teaching’
Teaching Literature in Secondary Schools. . ’ , ‘ .
_. Statistics and Measurcments: L.
Statistical Methods o - '
EducationaliMeasurement in the Classroom ) '
M ) ‘asic Principles of ‘Measuremant
Counseling:

a -

Coupseling Bureau Practicum

‘ Special Education: .
. Eduéation of the Disadvantaged . . . )
Diagnosis and.Remelliation of Learning o "
Disabilicey I ' -
. . . . 2 ) - . “' I . ’
- Linguistics:
L] r L]
Toa Introduction _
" . (pp. 173-174) ’
) . The rationale and the rquarch findings behind the development of .

. -

this progran arg*detalled in another section of this paper.
Since the eari—y 19'_60':‘3 the institution has offered two courses *.

in "The Dlagnosis and Treatment of ColleggeLearning 'l)iffic;xlties"
- . ) 1
" for 3raduate"students interested in college level reading and s&xd);

skills. During the first'quarter students fill out a.questionnaire

which determine what read}ngs and observations they will be assigned.
. ‘. * "‘

} L
. The authors point out that no two, stud‘t&ts receive the same require-
. 7 #
oo & '
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» . »
> . . . ./ . . . . « "
. ments. Tﬁe basic course objéctix’ are as list'(;d below.
\ ﬂ Educational Psychology 8-341
Diagnosis and Treatmeat of Colltge Learning Difficulties

T

) ~ |
General Course ngectives: ’

Basic Objective -- Learn to diagnose and treat learning J
difficulties effectively -

. .

Counselor Behaviors: ‘ .. jﬁ
Perform competently in diagnostic and treatment interviews
Understand common emotional ,problems, that accompany skill

and achievement problems
Pamiliarity with group counseling techniques for study
. problems

Measurement Skills: ( .

Familiarity with achievenment, aﬁiltty, persqgnality, e

' interest, and study habits instruments, ‘hearing and '
vision ‘tests .

Skills in selecting, administering) and interpreting .
appropriate tests !

Evalyating student progress by means of tests, interview \

and case study

. * Instructional Skills:

r . ' -

Pamiliarity with materials used in both developmental

. and remedial work E
Pamiliarity with equipment and hardware

Selecting materials and fechniques to fit the needs of“‘ ~
a particular student :; )

Constructing an appropriate remedial program and
adninistering it °

Familfarity with teaching and tutorial techniques - .

Management Skills:

- Program planning.
Faculty involvement” T
Consulting skills .
Staff apd space’ needs -]
Budget/planning s . .

. _ “Research Backpround: - , l
4 s —_ .
Pamiliatity with badic rescargh | .
Knowledge of information sources . .
Pamiliarity with professional organizattona,and ‘ Lo
. . pubucauons' (pp. 174-175) .

:* - - ' PR .

143 . .




Duging the second quarter,of enrollment in’ this course students

. work three to four hours a week in the Reading and Study Skills

o . - *

Center while under the close supervision of a staff'member. In thy
- . R

weekly two hour class meetings students critique their”skills.center

expeufences which have been recordﬁd on tape or videotape. -_'

> lé recent years students have been permitted to enroll for a

.
L

M ) . L 1
third‘quartér. For those who do enrol), the course takes on an
eg;;nded ptacticum nature. +They either continue to work in the skills

< center or teach a highly individualized "How to Study" course under
;] b L]
* the supervision of ‘the instructor.

. H

For graduate students enrolled in programs of study leading to

[ N

a dogtoral degree vi h an emphasis on college reading and study skills,
7

the first year.of d; dy is Spent 1n’tak1ng coursg work. During the

. - ] q

second year they ‘woxk part-ﬁi@e 1ﬁ the ﬁ%ading Study Skills Center, .

/>and in the thi;d year th&y hclp to supervise new students. Throughout

qsﬂ'

this period thay'enroll 1n courses which provide a good background

o A."

-y

psychological fdh?dainns. ” . .. T,

AN

in counseling, ﬁagiﬁfhkills, measurement and statistics, and (‘

s
.

LS

xne authons gtaéé that the students graduating from this program

emerae with a cod%ina «of academic knowledge, background experiencea

rl

Required Degrees For Employment ’

-

The field of college rcading suffers from a créditability gap

-
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.

_ment which causes problems for those dlreadf teaching at a community

based on the negative connotation of remedial work at the college .

-~

Due to’'such a factor the college reading specialist must
- -

- ‘e K

meet the same academic requf?cments of any other imstructor. The

basic acceptable preparation for all

level.

conmunity college instructors

-

seems to be a masters degrée. Such also seems to be the case at

- * .

all four year institutigns‘of higher learning, although the doctorate,

*

43 required‘for a tenured position. . .

Hiler (1975) offered a major argument supporting the holding of

at least a ﬁasters degree when she stated:

7

™~

«e. to require less is to reinforce attitudes that
these courses have no place in a coflege setting and
 therefore, the program and the teacher involved do not

merit the same status as the traditional college offer<
ings. These attitudes are quickly perceived by the
dtudents; their feelings aof being stigmatized by taking
remedial courses are reinforced. Thus, demanding fewer

4 credentials of instructors for remedial programs predis-
poses the program to fdilure. (p. 7)

] .
~ [3

"Another ‘Crisis For the New Born" . -

Teachers at the elementary and secondary levels who wish to

L}

develop édditional.competencies pertaining to the\ssaching of reading
¢an enroll in Masters programs or reading specdalist credential
. - 1

prc;gra:ns. A community colleg@w instructor holding a Masters degree

- - i"' . " -
faces a unique problem if hg_should'wish to upgrade his teaching “

r . —
skills. Post master's programs traditionally stress the importance

L]

of research as opposed to teaching excellence. Furthermore, doctoral

prograns include the universal full-time, one year residency requfizl

F B - .
- n L]




‘zsllege instructors. Thqgé areas are listed as folléws:

»n

e

x

college.

-

..
-
«
-

Kézmierski ¢1971) pdts'for&h a plan to overcome "aﬁother,crisis |
- S T . |
for the new born."™ Using the National Faculty Association of Communi.ty |

and Junior Colleges', Guidelines For the Preparation of Community/Junior

|

College Teachers and ﬁP adaptation of the cotpetency based program

for doctoral.students at the University of Maryland, Kazmjierski '
- . " ) . . - . ¢ J
endorses a program of ¢tu41es leading to a 'Doctor of Arts in College

-

Teaching of Rgading. The N:F.A.C.J.C.’guidelines suggest that there "1
are five areas of professional preparation for the training of community ;

A. History, philosophy and,function of the community .
Jjunior college within the field of higher education. g i
B. Leadership proplems in community/junior colleges,
_including professional and legal concerns, legislation, ] .
administration and finances.
~ C. Testing and evaluation, - including statistics, data *
. analysis, and the interpretation of emotional research.
D. Characterisffbs of students, including learning theory, .
. psychology, educational sociology, and student advise-
’ ment, coundeling and guidance.
E. Special problems in curriculum, in subject fields
» characteristic of commynity/junior college teaching. . .
.(Kazmierski, 1971, p. 12) . p

In amending the University of Maryland's requirements, the writer
N &

supports student's developing competencies through regular reading v
3 r -

courses or by designing a program of.proficiencies.ln tHe univérsity

reading major. Such proficiencies could be developed through selected

class attendance, attending seminars, independent study, tutoring,

. % .
fié&d experiences, scholarship in reading, research, universit%)

teaching, advising, i‘atitute program planning, institute administration

-

editing, reading center administration, professional writing, and . ‘
\
|
|
|

’ . . F'/ }




/. . . . .
diagnosis and remedjation of learning problems with college and

W, adult students. .,

- “ o ‘

) Kazmierski also supports the N.F.A.C.J.C.'s position on the
- 4

"vital importance of a structured one-semester internship in conjunction

with a continuing seminar in community college teaching. Moreover, .
14 ‘._r » -
. “the completion of the educational requirements for the fulfillment

. - .
of the doctdral degree must be witnessed by the succebsful completion -

of the teaching of oné¢ academic year in a cormunity/junior college.
The Doctor of Arts iIn college teaching willZ‘under no cirtunstances, -

be awarded prior to the completion of such professional residency”
L J

(p. 14).

¢’ .
In. concluding his report, Kazmierski states, "The teaching'q
doctorate or doctor of arts is the most practical degree for
in-service jupior cnllege reading insfructors. jiy conbining
relevant professional courses in% the natyre and nutur; of junior .
colleges ané‘students, sufficient reading compet;ncies, real
teaching’experience? and a pragkigal'residency requirement this
crisis can be handled" (p. 15).
.t . \ /

Underlying_gualiﬁﬁ Courges - A Fnundation Built of Research
"‘l

In 1971 Kazmierski reported that there had been little or no
:géearch on the training of community colleée reading instructors.
He’nroposed a plan which included the Pq110wing steps: 1. Visit,
study, and research tnn,community COllege.reAE%gg proéiams currently ’

in operation, 2. Formulate plans for realistic training progranms

. . ”~

l‘ .
i L |
-5
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|
at the masters level and the doctoral level, andJB. Initiate
- +
. *these programs and continually rc-evaluate their relevance (p. 14).

Streicher and Nemeth (1977) stated that, although there was an

» 1nc£'easing interest and awareness of the need for qualis:y programs
. ’ ’ ,
.to train the college reading spe’ciélist, many of the existing programs

are heuristic and have not been developéd as a consequence of any

Y f s *
research based compétencies. Only these investigators and another

.
| . »

team have reported on using a research base to develop programs to

* . —

train college developmental r ding specialists.
2 .

- Vavoulis and Raygor (1973) sent &ues_tionnaites to chiij—eight

%
A

college level reading specialiste_asking them to rate a variety of
courses on a continuum as being either essential; fmportant, but net '

essential; or of limited value for a proposed progran of study leading

- -

.to a specialized Masters degree in college reading and stgly skills.

,

The 1ist of courses included thirty-five courses offered by the

University of Minnesota and five hypothetieal courses which were

. , »
deemed to be of value. Each was listed with a catalogue description.

1

and grouped “under a category system. The participants were also
queried as to whether they had ever taken courses which were

comparable to the3e< that were described, or if not, did they have

an equivalent bac’kground . » ~

. A majority of the L:espondents felt that the following courses
e .. - ’ . -
were essential: Lo

Foundations of Reading

Reading Difficulties T
Teaching Reading in Secondary Schools'
- . .
- . (
Py " .
‘l . L)
~— '

. Q \ oty
ERIC,. © . 8 - &4
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in temrms of‘indjvidué!'and group ﬁharacteristics. Onr the whole the
respondents choices tended to reflect a pragmatic viewpoint rather . .

f\ than a theaotetical one. - -

« -

i . v - 46
! s
s o ) . -3
. ) :
. Diagnosfs and Treatment of College Léarning Difficulties
Materials and Related Instructional Techniques on the -
i Reading and Study.Skills ~
Bdsic Principles of Measurcnment - ..
Instruments and Techniques of Measurement . '
Educational Research
*  Reseanrch Founddtions, for Reading and Study. Skills
Development .
Organization, Administration, and Supervision of a
- College Level Reading and Study Skills Program . -
Personality Development and Mental Hygienay ' .
Individual Differences and Educafional Practices .
Clipical Practice in Diagnosis’ and Treatment of College
- ‘Learning DiffiCulties {p. 169)- . e

. In analyzing the data the regearchers f0und the respondents
beliéved it was essential for students‘to ﬂ.ve a general background
in reading at all levels as well as courses which would give students
an empirical background for work in the reading and study skills

field. €ourses specifically relating to the treatment of college

level learning difficulties were also given high priority.e Related

5 such concerns, it was felt that a student should have an under-

el

- standing of the undergraduates uign whom he would be working, both .

None of the courses falling into the realm of the language

arts, or special education were Seen 9‘ being esgential by the

¥ members of the sample, and none were pIacéd in the basic currieulum.

/ .
Only a minority of the respondents felt counseling, psychology or

& . " -
Jhigher education courses wcre important.

_The researchers postulated that the low rankings given to .

e

A ———— e

language arts, special education and counseling ‘were based on the

s



-

[T

R . .

_the fact that few of the respondents hbg étrong backgrounds in these

disc{plines. On the other hand, most of the participants had strong
K -¢ L

backgrounds in reading, research, collepe learning difficulties and

psychology: All of these'fieldé*except:psychology were g®en high .
priorities. . . Y .

When éﬂq_sample members were reque;égd to select 'the fifteen to
twenty'éou;se;‘they would include in a Eollege Reading/Study Skills

Masters degree pr&gram for a student wifth an unrelated undergraduate

ES

background, the most frequently selected courses included all of the

aforementioried "essential courses” as well as Practicum In Reading

(secondary level), Introductory Stat‘stical Methods, Teaching

¥

Reading in the Elementary Schools, and #he College Student.
When asked if gn educational degrée should be & requirement for
. FR A ’
admission to such a program of gtudy, 152 of the respondents answered

in the agfirmative; 67i voiced a negative response and 197 were

uncertain as to their feelings: In addition they were asked whether

. . .

previous teacﬁing experience should be & prerequisite to program

enrollment, 45% of the respondents stated that this experience was

essential while 42% stated that it should not be a prerequisite for

admission.

Streicher and Nemeth (1977) conducted a study in which the.major

F

- L}

‘purpose was to identify the significant.competencies nceded by
. .
college developmental reading teachers.:.A panel consisting of members
]
from a professional organization, who held positions in institutions

of higﬁEffeducation, were asked to respond to eighty-six behaviorally

f

.
% .
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stated competencies which the rescarchers.had developed from a variety
of contepi areas and descriptiﬂ?z of teaching tasks. A modified | {
Delphi technique was chosen as the research procedure. i T

L ]

- .
The panel was told to place "cach of the competencies in one ox

s

LN

more of three levels of application: Level I (entry), Level II
(advanced), and.Level I1I (specialization). In order torallow for a

uniform method of placement within cich of the leégls, criterig weke

‘ specified based upon pre-scrvice and post-graduate education.. The

panelists then rated each competency as being either critical, important

*

or desirqble at cach of the levels of application. Forty-five panclists
. Fd .

responded to round oné. [ .

. »
"

After coding each of the panelist's responses, the data was

I ]

converted by computer to a math coptinuum which ranked the éompetencies v
at each of the thrce levels in the order of importance. All of the .

competencies which were ranked as merely being destrable \wgre excluded

——t e - .

from further consideration. Aé\Levcl I, 29% of the competencies vere

retained; at Level II, 60% of the cbmp tenc;és were fhcluded;and .

at Level ITI 95% of the competencics‘wcrc selected. ' -

- » .

Utilizing the highest-ranked competcncié§ at each lovpl and by

eliminating overlap and redundancies, the researcliers refined the list

and reduced the number of competencies to ten at each level of

application. Each of the competcncﬁﬁlevcls weré then related to

/ faculty positions. ./

In round two the panelists were instructed that the competencies

sclected for Level I were to corfespond to the qualifications needed

by lecturers-or instructors®at either a comnunity college or four year
y , _ y

-
-

~ .
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institution. Competencies selected and ranked for Level II would be

those expected of experienced master tecachers at the threce professional .

stages. Level 111 cotipetencies were related to those neceded by'nssistant'
professors and professors directly involved in the administration and

supervision of a college reading program. Each of the skills from a .

‘

preceeding level were expected to be retained and refined at a higher

level., The\banelists were asked to rank the rcvised.list of ten

-

Y competencies at each level from most ‘to least important.
The data was tabulated by the researchers and ranked in order of

importance. The finhl‘ibmpetency rankings for cach of three levels
. of application follow. .
o LI . -
Level I: . ' |
I
1. demonstrate positive attitudes towards reading
2, demonstrate an understanding of the problems that i
. affect individual achievement
¢ 3. demonstrate the ability to accurately diagnose .
the needs of the students, utilizing both standardized .
and inforgal dingnoatic measures .
4, demonstrate an undgrstanding of the procedures which
aid in providing for positive interaction.with.
students
5, demonstrate the cechniques for devﬁloping a flexible
reading approach - judging different “types of
materials, selecting and combining techniques
6. ﬂemoga_rate the technique for teaching specific skills
' in study rcading - procedures for perceiving
- organization and structuqe, determining central theme,
i locating main points and supportive details, and .
N locating information cfficiently

-~
a

7. demonstrate the techniques for teaching\ﬁhbcific skills
& - 4in reading in .the gtudent'’s content arca textbooks -
note~taking, outlining,>underlining, annotating, summa- .
o rizing, perceiving paragraph organizational patterns
"X (listing, time-ordet. comparison—contrast, cause-effect),

pteparing for examinations, transferring critical’ ' -
reading techniques to content areca texts

. 8. demongtrpte the tcchniques for teaching specific skills
in vocabulary enrichment - ytilizing context clues,
analyzing root words and affixes, adding specialized
vocabulary' .

' \ ‘ 5523 | | e . o §
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9. dcmonstrating the techniques for teaching specific
skills in’critical reading - questioning, inferencesl
relating and evaluating | -
© 10. demonstrate efficient and functional read¥ng skills
a%d reading habits 7 . ”
/ . -
£ ! - . : M - ’ |
, Level 2: ’ . ¢ ’

bl

1. demonstrate a knowledge of the basic skills and
abilities in the following categories: word recognition,
comprehension, rate flexibility, study-skIlls and

. literary hab%ts, attitudes, apreciation, and tastes -

2., demonstrate a knowledge of problems that might affect

individual achievemeiit: emotional factors,
, physiclogical factors, learning styles, cognitive
*w L T structuring -

3. ’'demonstrate an understanding of a diagnostic-prescriptive

teaching approach

. . 4. demonstrate the ability to evaluate the appropriatc-
' ' ness and adequacy of all gorts of instructional
' materials

* 5. demonstrate the ability to evaluate materials for
instruction on the basis of effectiveness’ and
appropriateness to the lessons planned

6. demonstrate the techniques for developing efficient
study habits - preparing functional study schedules
P analyzing types of questions, preparing research , - :
. . papers |
7. demonstrate the ability to utilize a non-commercial
. . materials/equipment approach, understanding the v . .
. » Pprinciples of devising original material
8. demonstrate the understanding necessary to utilize, .
. . input from subject matter teachers and provide for _ ’
. participation of content area faculty as_tutors and
resource personnel .
9. demonstrate a familiarity with the operational .
procedures in using the following materials: progratmed ™
materials. skills development books, packaged learning
systems, instructional.media, reference books, 1ibrary
books, etc. °

10. demonstrate the abdility to plan for and organize the .
~ v . . . Fd \
Level 3: : - -

- -

. 1. dembnstrate thg:;bility to establislf and administer
.+ @ college developmental reading program .
2. demonstrate a knowledge of the theorlies, models,
' and research regarding tha reading profess -
3. demonstrate the abildty to’d@velop implementation -
strategies for new programs and provide for chinges -
in existing programs .

|
|
|
facilities required for the program
|
|
|
I
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- ’ '
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. &
T - 4. demonstrate an awareness of new theorigs, research,
' ) and practical applications published in professional
journals .
oy ) 5. select -and provide for appropriate staff development
. experiences . T
6. establish and administer a training program for
« , teaching assistants and/or interns .
. 72 demonstrate cgmpetency in orienting subject matter.

teachers in using' reading improvement techniques to
< inprove teaching in their content areas
** 8., demonstrate the ability to organize and condyct
] ~. sworkshops and inservice education
- ] 9.' demonstrate the ability to interpret and ‘evaluate’
' : criterion and norm-referenced instruments for '
evaluating instruction :
10. demonstrate the ability to utilize and conduct-
research (pp+ -66-67)- -

4
L)

The resparchérs stated that they believed the research process

provided a valid identification meqﬁanism for determining competencies

which might serve as a foundation upon which to build training” programs

for college level developmental reading: instructors and to plan for

¢ v
.

, curriculun revisicn.

-

> Conclusion

The college developmental reading specialist serves a heFerogeneous

] A

\ student.population 4; an expanding field. The roles a specialist must

adopt are varied. Each aspecialist is expected to be an instruc?or,

counselor, admini8trator, researcher, writer, consultant, staff trainer,

- pedagogue. * S )

-

To succéssfully manage the vnri&hﬁ situations a specialist must

’ ’ ‘ [ ”
.

- / ./

-~ and pdssibly a trainer of future speclalists as well as d_prOfESSionnl
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face oﬂ.’a daily hasis, he must have a hackground of professional pre-

‘.-‘ - » -’ .

¥ 4
paration which includes extensive. stud)k of the theories, pulﬂ)phy, .
methods, matlarials, psychology, and—;;esearch underlying a sqQund,

‘Th!* coo,rdi‘nated reading pro|gram. 1t 1is paramount that the spedialist -

.
. LN}

, have a hackground in the diagnosis "and remed:lation of learning

LA L -

f - .
7!! professional pregar.ation which is related to.the counseling process,

, prohlems a.t the college level. Furthermore, the specialisﬁ needs ' .

- o an undersftanding of the dynamics and poliEic.s of program development i

I
.

dmplementat-iqn, administration and evaluation, a working knowledge of

w research procedures, and an understanding of the hi.story, issues,
. . R Fl rs

trends, thearies and philosophies of, higher-,education. . - ST

The culmination :0f a specialist s training should be a supervised ﬁ\,
¥ inte:nship experience in a cqlle,ge reading cCenter. For thoge trainees ) -
PR . n

:.. ’ hoping to serve at \a.eonrnunity ;:ollegq, the internship_ experiéne! éb_u13: i

h ]

b * .
. be center t¥ such .an institutlon. For the specialist in puxsuit of
U ) ; - ﬂ
' a doctorate in
‘ e rela'i:ed to the digsriation. . ) . )

i f .
"l

Price and Wolfe (1968), put forth twe challenges to all pr fessionals
. /
) interested in the suhject o"f tfaining college leve® reading and study,

w - o
sicw.s specialists. They -stated "These suggesgions present two _

p -
challenges. First, there is.a challenge to teac.her—pr:eparing in‘stitutions Y
ﬂto give attention to the preparation of junior college teaehers of
reading The second challenge is to seek well prepared teachers of

‘redd *ng Ten years later “these two challenges scem to be ag relevant

as when !‘iﬁe and Wolfe charged the profession. -
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